12.1
12.2
12.3
12.4

12.1

12.1.1

12.2

Section 12

Sidebars
FUNAamMENTals .o e 12-1
Identifying Sidebars.. ..o i 12-1
Formatting Sidebars......ccvviiiiii 12-1
Y= 1 1] 0 L= 12-3

Fundamentals

Publisher design of textbooks has exploded into creative
layouts that frequently challenge braille production.
Textbooks used to be black and white, had few images, and
content was read from top to bottom. Textbooks now are full
of color, images, tables, boxes, bullets, etc., and reading
order is not always obvious.

Identifying Sidebars

12.2.1 The purpose of this section is to help the transcriber identify

12.3

sidebars. The use of sidebars, a publishing term for
information placed adjacent to text, is one of the design
elements that can create confusion. A sidebar is detached
from the main text and found in a section either off to one
side of it, or above or below it, on the same page. Sidebars
may or may not be linked or related to the adjacent text,
and the reading order of sidebars and text is not always
obvious. Sidebars have a different function than cross-
references (see Formats, §9.6, Cross-References and
Incidental Notes) and are formatted according to their text
layout, e.g., with headings, paragraphs, lists, etc. (See
Sample 12-1: Boxed Sidebar in Column on page 12-4,
Sample 12-2: Boxed Sidebar within Text on page 12-5, and
Sample 12-3: Arrow Leads Reader to Sidebar; Difference
Between Sidebar and Cross-Reference on page 12-6.)

Formatting Sidebars

12.3.1 Determine if the sidebar supports the text or if it is

supplemental information. Once this has been decided it is
easier to find the most appropriate location to insert it.
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a. If the sidebar adds supportive information, look in the
main text for specific references to its content. Then
insert the sidebar at an appropriate location (after the
paragraph of reference).

b. Determine the best location for the sidebar when it
provides extraneous information. This may be after the
final full paragraph on the page, before a heading, etc.

c. Sidebars use the full width of the braille page. (See
Sample 12-4: Extraneous Information in Sidebar on page
12-8.) Exception: Follow Formats, §2.10.2i, Table of
Contents guidelines when sidebars appear within the
table of contents.

d. The text layout of the sidebar dictates the format used,
i.e., headings (centered, cell-5, cell-7), 3-1 paragraph,
nested list, poetry, etc.

e. Insert a blank line before and after a sidebar.

Add box lines for clarity if the content of the sidebar

interrupts the flow of text. (See Formats, §7, Boxed

Material.)

(Sample 12-5: Sidebar with Student Activity on page 12-9
and Sample 12-6: Sidebars at Beginning of a Lesson on
page 12-10.)

g. When a sidebar is necessary for the understanding of a
particular text, insert that sidebar before the related text.
(See Sample 12-7: Word List in a Sidebar on page
12-12.)

__h
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12.4 Samples

Sample 12-1: Boxed Sidebar in Column, page 12-4

Sample 12-2: Boxed Sidebar within Text, page 12-5

Sample 12-3: Arrow Leads Reader to Sidebar; Difference
Between Sidebar and Cross-Reference, page 12-6

Sample 12-4: Extraneous Information in Sidebar, page 12-8

Sample 12-5: Sidebar with Student Activity, page 12-9

Sample 12-6: Sidebars at Beginning of a Lesson, page 12-10

Sample 12-7: Word List in a Sidebar, page 12-12
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Sample 12-1: Boxed Sidebar in Column (Print Only)

Try It Out
|dentify the logical
fallacy in each of the
following sentences.
Then revise the
fallacy to make the
statement logical.

l. The voting age
should be lowered
to sixteen because
sixteen-year-olds
are mature
enough to vote.

2. Our school needs
a dress code be-
cause a dress code
is the solution to
our problems.

3. Unless the state
builds more pris-
ons, the crime
rate will continue
to rise.

(Formats: Suggested ;

dossssamsaneEn sy

on the issue) and to back up your reasons with solid evidence, or proof.
Appropriate factual evidence may consist of statistics, examples, and
anecdotes (brief stories based on personal experience)—all of which can
be verified by testing, by drawing on personal observations, or by consult-
ing reliable sources. Expert testimony (statements by recognized authori-
ties on the issue) also qualifies as evidence.

| St:rat'egi'es for Elaboration:"Avoidiﬁg_Falia_cies

In listing reasons for your position, take care to avoid these fallacies, or

mistakes in logic.

» Hasty generalization—basing a conclusion on insufficient evidence or
overlooking exceptions: No local merchants will suffer if the proposed chain
store is approved.

* Attacking the person (in Latin, ad hominem, meaning “to the person™;

informally, “name-calling”)—attacking people who support the issue:

Hunters just enjoy killing animals.

False authority—quoting an expert in one field as an authority in an

unrelated field: According to former state Supreme Court justice Eldon Bates,

the state’s annual vehicle inspections are a waste of taxpayers’ time and money.

* Circular reasoning—offering as a reason a statement that’s actually a
restacement of an opinion: The City Council should build more bike paths be-
cause our community needs bike paths.

= Either-or reasoning—assuming that an issue has only two possible
sides: Either we abolish the welfare system or we foster perpetual dependence
on government handouts.

* Non sequitur (Latin for “It does not follow™)—presenting unrelated
ideas as though one were the logical consequence of the other: Our city’s

rapid papulation growth demands a higher speed fimit.

« Earn their trust. Ethical appeals invoke your readers’ sense of fair
play; establishing your credibility and character. Demonstrating that you're
knowledgeable, reasonable, sincere, and trustworthy helps win respect
for you and, in turn, for your ideas.

One way to establish your trustworthiness is to consider different
sides of an issue, to acknowledge the most significant counterargu-
ments (opposing points). By conceding, or accommodating, opposing
points that do have merit, you establish common ground without sacrific-
ing your principles. Then you can concentrate on refuting, or providing
conclusive evidence against, those counterarguments that you consider
invalid.

6. Coping with counterarguments. Once you've listed possible reasons in

.

support of your position, get together with a partner or a small group to
brainstorm for likely counterarguments. Think about the kinds of evidence
that will convince your particular audience to rethink their counterargu-
ments. You may find it helpful to chart the most significant counterargu-
ments and possible refutations for them, as in the following example.

614 THE RESTORATION AND THE EIGHTEENTH CENTURY

(Return to Text)
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Sample 12-2: Boxed Sidebar within Text (Print Only)

No two warrior

statues fornd

i the emperor’s  Copyrighted
toanb are alike. Image
‘This one

kiteels before

the emperor.

LOVAOId

(Return to Text)
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Sample 12-3: Arrow Leads Reader to Sidebar; Difference
Between Sidebar and Cross-Reference

Synthesizing information involves combining information from two or more sources. Information gained
from one source often sheds new light upon other information.

= Analyze each source sepa-

rately to understand its
meaning.

Determine what informa-
tion each source adds to
the subject.

Identify points of agree-
ment and disagreement
between the sources. Ask:
Can Source A give me
new information or new
ways of thinking about
Source B?

Find relationships
between the information
in the sources.

Practice and assess

i key skills with
Skillbuilder Interactive

Workbook, Level 2.

LEARNING THE SKILL
To learn how to synthesize information, [ollow the
steps listed on the left.

PRACTICING THE SKILL

Study the sources below, then answer the questions.

Source A At present 60% to 70% of all dollars in circu-
lation are used abroad. Today Panama is the best-known
country that is ‘dollarized,” but 11 others use the U.S. dollar:
The best route for the emerging market countries is (o uni-
laterally dollarize. . . . [Tlhe dollar could serve as the linch-
pin of a new global financial architecture, one that would
eliminate currency crises, lower interest rates, and stimulate
growth.

—Forhes, May 3, 1999

Source B "' When a country abandons its currency, it
surrenders a central symbol of national identity. . . . We
are courting trouble if many countries dollarize. They
would blame us for their problems; and they would try to
influence U.S. policies, pushing for either lower or higher
interest rates.

—Newsweeh, May 17, 1999

1. What is the main subject of each source?
2. Does Source B support or contradict Source A?

Explain.

3. Summarize what you learned from both sources.

APPLICATION ACTIVITY

Find two sources of information on banking prac-
tices. What are the main ideas in the sources? How does
each source add to your understanding of the topic?

12-6
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Sample 12-4: Extraneous Information in Sidebar (Print Only)

By the mid-1700s, the relationship between
Britain and the colonies had become, in fact if
not in form, federal. This meant thar the central
government in London was responsible for colo-
nial defense and for foreign affairs. It also pro-
vided a uniform system of money and credit and
a common market for colonial trade. Beyond
that, the colonies were allowed a fairly wide
amount of self-rule. Little was taken from them
in direct taxes to pay for the central government.
The few regulations set by Parliament, mostly
about trade, were largely ignored.

This was soon to change. Shortly after
George IIT came to the throne in 1760, Britain
began to deal more firmly with the colonies.
Restricrive trading acts were expanded and
enforced. New taxes were imposed, mostly to
support British troops in North America.

Many colonists took strong exception to
these moves. They objected to taxes imposed on
them from afar. This arrangement, they claimed,
was “raxation without representation.” They
saw little need for the costly presence of British
troops on North American soil, since the French
had been defeated and their power broken in the
French and Indian War (1754-1763).

The colonists considered rhemselves British
subjects loyal to the Crown. They refused, how-
ever, to accept Parliament’s claim that it had a
right to control their local affairs.

The king’s ministers were poorly informed
and stubborn. They pushed ahead with their
policies, despite the resentments they stirred in
America. Within a few years, the colonists faced
a fatcful choice: to submit or to revolt,

Growing Colonial Unity

A decision to revolt was not one to be taken
lightly—or alone. The colonies would need to
learn to work together if they wanted to succeed.
Indeed long before the 1770s, several attempts
had been made to promote cooperation among
the colonies.

Early Attempts

In 1643 the Massachusetts Bay, Plymouth, New
Haven, and Connecticut settlements formed the
New England Confederation. A confederation is
a joining of several groups for a common pur-
pose. In the New England Confederation, the

(Return to Text)

Voices on Government

Benjamin Franklin dedicated years to public service, including
time as a delegate to the Second Continental Congress, a
commissioner to France during the War for Indepen-
dence, and a member of the Constitutional
Convention. Franklin proposed the Albany Plan
of Union to provide for the defense of the
American colonies. In his autobiography, he
spoke of its defeat and defended his plan: Copyrighted

Image
6§ The different and contrary Reasons 9

of dislike to mry Plan, makes me
suspect that it was really the true
Meditan; and 1 am still of Opinion it
wonld have been bappy for both Sides the
Water if it had been adopted. The Colonies so
united would have been sufficiently strong to
have defended themselves; there would then
have been no need of Troops from England; of
course the subsequent Pretence for Taxing
America, and the bloody Contest it occasioned,
would bave been avoided. 37

Evaluating the Quotation

What did Franklin see as the ultimate result of the failure to adopt
the Albany Plan of Union? Do you think this was a reasonable
conclusion?

Formats: Possible Location)

settlements formed a “league of friendship™ for
defense against the Native Americans. As the dan-
ger from Native Americans passed and friction
among the sertlements grew, the confederation
lost importance and finally dissolved in 1684.

In 1696 William Penn offered an elaborate
plan for intercolonial cooperation, largely in
trade, defense, and criminal matters. It received
little attention and was soon forgotten.

The Albany Plan

In 1754 the British Board of Trade called a meet-
ing of seven of the northern colonies at Albany:
Connecticut, Maryland, Massachuserts, New
Hampshire, New York, Pennsylvania, and Rhode
Island. The main purpose of the meeting was to
discuss the problems of colonial trade and the
danger of attacks by the French and their Native
American allies. Here, Benjamin Franklin
offered whar came to be known as the Albany

ulan of Union.
Origins of American Governmert

35 ==5
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Sample 12-5: Sidebar with Student Activity (Print Only)

from this section into
your Feldable.

(Return to Text)
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Sample 12-6: Sidebars at Beginning of a Lesson (Print Only)

f You will learn...

| o how to identify types
and sources of nutrients.

Following the
Dietary Guidelines

(Formats: Suggested Location)

Think of an ideal day. You
might read a few chapters

| @ how to use the Dietary book o
Guidelines. ofa goin-line
| e how to use the Food skating, see a movie
Guide Pyramid.
| o how to distinguish with a friend, and have
between foods that are
healthful and those that dinner with your
do not contain many
nutrients. family. Such a day
. includes a balance of
| Vocabulary
| & calotle, Biis activities. You need
o nutrient, B45 balance in your diet as
e proteins, B45
e carbohydrates, B45 ! well. A wide variety of
& Satate Iat, £ healthful choices in your diet
e unsaturated fat, B45
o vitamin, B45 enables you to look and feel
e mineral, B45 your best.
e nutrition, B4é
e Dietary Guidelines for
Americans, B46
(Return to Text)
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Sample 12-7: Word List in a Sidebar

CHAPTER 6 REVIEW

Lesson 1 e Violence is a serious public health problem in the United States.
You can help to prevent violence in your community.

Lesson 2 e To prevent violent situations and make your school a safe place, ;:
avoid weapons and gangs and deal with bullies in a healthful ;
way.

Lesson 3 e Knowing and practicing safe habits can help you prevent
unintentional injuries at home, outdoors, and on the road.

Lesson 4 e |dentifying severe weather conditions and natural disasters and
being aware of the safety measures for each type of weather |
emergency will help you avoid unintentional injuries. i

Lesson 5 e Being skilled in first aid procedures will prepare you to respond
in a medical emergency, These skills will also enable you to take
safe actions to reduce your risk of illness or injury.

Use Vocahulary

{Eommats: stiggested Logation) Choose the correct term from the list to complete each sentence.

EE—
assault, C45 1. Ifa material is able to catch fire easily, it is

first-degree burn, C76 2. Aphysical attack or the threat of a physical attack is an example of
flammable, C59 T
gang, C54 3. Agroup of people who are often invelved in illegal and violent

activities is a(n)
heatstroke, C67

4. Adangerous reduction in blood flow within the body is
homicide, C45 ;

hypothermia, C67 5. The killing of one person by another person is

shock, C75 6. A condition in which the bady’s temperature falls significantly be-
low normal is

7. Anoverheating of the body that is life-threatening is

8. A mild burn that affects the first, or outer layer of the skin, causing
pain, redness, and swelling is a(n) !

12-12
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